




 

INFORMATION ABOUT STUDENT TEACHING 
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POLICIES AFFECTING STUDENT TEACHING 
 

Cal Poly arranges the placement for student teaching, which is a major component in the 
professional preparation program.  Student teaching provides an intensive, thorough, 
realistic experience with continuous and varied responsibilities in the classroom.  This 
experience includes a 6-unit assignment for one quarter (Part-time Student Teaching -
EDUC 469) and a 12-unit full-time assignment during the following quarter (Full-time 
Student Teaching-EDUC 479).  (Candidates in the Agricultural Education program 
should contact their advisor for policies relating to Student Teaching). The following 
policies are provided to student teachers: 
 

POLICIES ON STUDENT TEACHING 
 

1.  All student teaching placements are made through the SOE.  Under no 
circumstances should a candidate attempt to arrange her/his own student 
teaching assignment.  This includes contacts with principals or perspective 
cooperating teachers.  Violation of this regulation could jeopardize a 
candidate’s continuation in the Single Subject Teaching Credential Program 

 
2.  A letter and/or email from the SOE will be sent to the student teacher indicating 

his/her student teaching assignment as soon as all placements have been made. 
 

3.   Part-time Student Teaching (6-unit) and Full-time Student Teaching (12-unit) are 
to be completed in consecutive quarters.  Summer quarter is not included in the 
student teaching calendar; therefore, students completing 6-unit student teaching 
in the Spring quarter will complete 12-unit student teaching in the following Fall 
Quarter.  Students who wish to delay 12-unit student teaching must file a “Petition 
to Appeal for Special Consideration” and must re-apply for STEP II (during the 
quarter between the 6-unit and 12-unit student teaching) by Monday of the fourth 
week of the quarter preceding the quarter in which they plan to complete Full-time 
Student Teaching (12-unit). 

 
4. Credential Program candidates must maintain a 3.0 grade point average in all 

courses attempted.  Students who fall below this requirement after being approved 
for STEP II must report this fact to their credential advisor immediately. 

 
5. Student teaching is graded credit/no credit (CR/NC).  Students who do not receive 

a credit grade in 6-unit student teaching must re-apply for STEP II and repeat 6-
unit student teaching, earning a credit grade before proceeding to 12-unit student 
teaching.  A grade of credit in both 6- and 12-unit student teaching is required to 
earn a credential.  Students who receive an NC grade in either 6- or 12-unit 
student teaching are subject to review before they can repeat student teaching.  
This review could result in removal of the student from the credential program. 
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It is recommended that you contact Cal Poly’s Career Information Center (124-) 
114 or www.careerservices.calpoly.edu regarding EMPLOYMENT information and 
assistance at this time.  The SOE Student Information Center DOES NOT keep 
placement files.  A “TEACHER JOB FAIR, sponsored by the Cal Poly Career 
Information Center,” is held each year in the Spring. 
 
 

DURATION OF STUDENT TEACHING 
Part-time Student Teaching (6-unit) student teaching assignments are scheduled 
concurrently with the official university quarter, exclusive of final exam dates.  Full-time 
Student Teaching  (12-unit) student teaching assignments are scheduled concurrently 
with the official university quarter, including the final exam dates. Due to both academic 
and legal considerations, student teachers do not officially begin their student teaching 
assignment before the first day of Cal Poly classes or extend the assignment beyond the 
last day of the Cal Poly quarter.  However, students may serve as a volunteer at the 
school site prior to and after their student-teaching assignment with the principal’s and 
cooperating teacher’s permission.  The school district holidays will be observed during 
student teaching, not Cal Poly holidays. 

 
STRIKES OR OTHER EMERGENCIES 

In the event of a strike at the school district you are assigned to, or if another emergency 
exists, contact the Student Information Center in Bldg. 02, Room 120, (805) 756-2126. 
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INTRODUCTION: YOUR STUDENT TEACHER’S FIRST 
MEETING WITH THE COOPERATING TEACHER 

 
Student teachers are encouraged to make contact and visit the school once their 
placement confirmation has been made. It is also a good time to set up the student 
teaching schedule, meet staff, and get acquainted with the school. It always helps to learn 
about the school environment, expectations they might have, curriculum issues you both 
will be working on, and to actually see and meet some of the students prior to arriving on 
the first day of student teaching. Listed below are a few of the key experiences and issues 
that could be discussed during this first visit: 

1. Upcoming units/chapters of instruction. 

2. General responsibilities and expectations. 

3. Contact information. 

4. Observation of a few classes. 

5. Opportunities to meet with other faculty. 

Throughout the quarter, student teachers may have several questions or possible 
challenges in their student teaching experience. They should discuss any concerns with 
you first before contacting any other person. As you know, the sooner questions or 
challenges are discussed, the quicker a resolution is reached. If you are unable to come to 
a resolution, you and/or the student teacher should contact the university supervisor 
and/or the credential program advisor. If, after a satisfactory time period, the issue is still 
not resolved, you may contact the Single Subject Coordinator, Glen Casey, directly at 
756-2400. 
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PREPARATION OF THE PACT TEACHING EVENT 

The PACT Teaching Event is an “evidence-based system” that uses multiple sources of 
data: teacher plans, teacher artifacts, student work samples, video clips of teaching, and 
personal reflections and commentaries. The Teaching Event is a subject-specific 
assessment that encompasses four tasks: planning, instruction, assessment, and reflection 
(PIAR) with a focus on Academic Language embedded across the tasks. 
 
Highlights of the PACT Teaching Event – English Example 

Focus on student learning 
In this Teaching Event, student teachers will show the strategies they use to make 
English/language arts accessible to their students and how they support students in 
learning to read, write, and use academic language. They will explain the thinking 
underlying their teaching decisions and analyze the strategies they use to connect students 
with the content they are teaching.  They will examine the effects of their instructional 
design and teaching practices on student learning with particular attention to students 
with diverse cultural, language, and socio-economic backgrounds and learning needs. 

Select a learning segment 
A learning segment is a set of lessons that build upon one another toward a central focus 
that reflects key concepts and skills with a clearly defined beginning and end.  It may be 
part of a larger instructional unit that includes multiple learning segments.  If student 
teachers teach in a daily multi-hour block, then they may do additional instruction within 
this time period that is not included in the learning segment because it is directed at 
different learning goals.  If they teach English/language arts to more than one class of 
students, they should focus on only one class. 

For the Teaching Event, they will plan a learning segment of about one week 
(approximately 3-5 hours of instruction) that is designed to support students in 
developing an understanding and interpretation of complex text and in creating a written 
product responding to text.  (The complexity of a text is defined in relationship to the 
level of skill that their students bring to it.)  The learning segment should include learning 
objectives for both the curriculum content and the development of academic language 
related to that content.   

Submit teaching artifacts and analysis 
Student teachers will submit lesson plans, copies of instructional and assessment 
materials, two video clips of their teaching, a summary of whole class learning, and an 
analysis of student work samples.  They will also write commentaries describing their 
teaching context, analyzing their teaching practices, and reflecting on what they learned 
about their teaching practice and their students’ learning. 

Assessment of the Teaching Event 
The Teaching Event should clearly demonstrate how the student teacher’s practice meets 
the California Teacher Performance Expectations (TPEs).  A list of the TPEs appears at 
the end of this Handbook.  Scoring rubrics have been developed to align with these 
professional expectations for classroom teachers.   
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SEQUENCE OF STUDENT TEACHER RESPONSIBILITIES 

 
Cooperating teachers and university supervisors are expected to lead the student teacher 
through a step-by-step process of assuming responsibility. This process is essential and 
one reason why student teachers are successful. Just having a student teacher take over 
the first day is not beneficial, especially with 6-unit student teachers. The rate and time 
over which a student teacher is given increased responsibility is based on the comfort and 
confidence of the student teacher, cooperating teacher, and university supervisor. The list 
below identifies suggestions and expectations of student teachers.  
 
Week 1 Suggestions / Requirements 

1. Observe the cooperating teacher and get to know students. Reflect on the day 
orally with you and in writing.   

2. Assist students and teach small groups or parts of a lesson; continue to get to 
know students. Reflect on the day orally with you and in writing.   

3. Team-teach with cooperating teacher; continue to get to know students. Reflect on 
the day orally with you and in writing.   

4. Begin preparing for the Teaching Event. 
• Send home video permission letters to parents if required by the site. 
• Complete the Context for Learning assignment. 

 
Week 2 Suggestions / Requirements 

1 Assist students and teach small groups or parts of a lesson. Reflect on the day 
 orally with you and in writing.   
2. Team-teach with cooperating teacher. Reflect on the day orally with you and in 
 writing.   
3. Observe a lesson one period; teach the same lesson the following period. Reflect 
 on the day orally with you and in writing.   
4. Arrange for use of a video camera to prepare for the Teaching Event. 
5.  Collect permissions for class video taping. 

 
Week 3 through Week 10 (11) Suggestions / Requirements 

1. Develop and teach lesson for all periods – You should be present 100% of  the 
 time. Reflect on the day orally with you and in writing.   
2. Video tape teaching at least two periods by week four in preparation for the 
 Teaching Event. 
3. Develop unit plan / block plan with help from you (and others), create lessons, 
 teach and reflect on lessons – you should be present 80% - 100% of the time. 
Reflect on the day in preparation of the Teaching Event. 
4.  Develop and teach lesson – you should be present 50% - 100% (depending 
 on the success of the student teacher). Written reflection on the day—you should 
 processes student teacher’s successes and challenges in classes not  observed. 
5.  Develop and teach lesson – you may be present 25% - 50% (depending on  the 
 success of the student teacher). Written reflection on the day. Discuss 
 successes and challenges with you. 
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INFORMATION STUDENT TEACHERS NEED TO KNOW ABOUT 
THE SCHOOL 

 
Sometimes we take for granted information which has been a part of our professional 
lives since our first year of teaching.  Student teachers often do not even know what 
they need to know. Please provide the student teacher with the procedures or 
information that all teachers need to be familiar with. A few suggestions include: 

 
 Introductions to office personnel—secretaries, attendance clerks, aides, 

counselors, and, of course, the principal and any assistant administrators with 
whom you may be working. 

 Any parking mandates 
 Student teachers should be provided with: 

1. His/her own keys (classroom and restroom) when appropriate; 
2. A school calendar which has special school days and schedules on it, i.e., 

assemblies, late start days, testing schedules, holidays; 
3. A current bell schedule for all school schedules; 
4. A copy of school policies (such as discipline, dress code, and homework); 
5. A copy of any department policies (such as discipline, dress code, and 

homework). 
6. Ideas of the units for which they will be responsible and approximate 

starting and ending dates. 
 Your grading policy (including extra credit, if any) and an orientation to the 

computerized grading program. 
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COMMON QUESTIONS ASKED BY STUDENT TEACHERS 
 
PART 1: 
When student teachers arrive at school, they will have numerous questions. Cal Poly 
faculty and university supervisors will try to answer as many questions as possible, but 
many answers will need to come from the school site faculty. The most common 
questions include: 
 

 What are your classroom procedures? Attendance? Tardies? Distribution of 
graded papers? Disaster drills? Posting of grades or grade distribution? Portfolios? 

 How may I help with extracurricular activities in the school (i.e. chaperoning a 
dance, handing out programs at a play or concert, timing at a track or swim 
meet)? 

 What is the make-up of my classes? ELD or special education students? Students 
who have special testing needs? Numbers of students who have performed at 
basic and proficient levels on standardized tests?  

 What kind of class equipment may I expect to be able to use, and may I bring any 
equipment from Cal Poly? 

 How often do you give homework, and what portion of the grade does homework 
comprise? 

 Are parents generally supportive when you make home contacts? 
 Will I be responsible for any specialized bulletin boards? 
 What special testing preparation will I be doing?  
 Where and how do I buy lunch on campus, and where do teachers eat? 
 Am I responsible for picking up the mail, and where do I get it? 
 Where is the copy machine, and are there any procedural issues I should know 

about (i.e. password)? 
 When may I attend a faculty meeting, staff meeting, and school board meeting? 
 How long does the typical day run? What time should I expect to arrive and, if 

finished, leave? 
 When do I start and end each day? 

 
PART 2: 
Student teachers will want to know the parameters of the class; additionally, knowing the 
expectations about class and school rules is critical. They will need to know many basic 
procedures classroom teachers take for granted. These might include:  

1. What do I do with a student who returns to school from being absent? 

2. Where does homework get turned in?  

3. What do you do with those who step over the line and need a consequence?  

Teachers make many decisions every day in their classrooms. Knowing what to do or say 
in various situations will help to reduce the number of “on the spot” decisions that can 
raise the level of stress. Listed below are several questions student teachers need to ask 
you so they will be prepared when/if the situation arises. If no formal plan currently 
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exists, they should write down what they might use or do if this were their own class. 
They should discuss their ideas with you. 

 
SECTION ONE: CLASS ROUTINES 

1. Roll 
 How is it taken? 
 What are some of the codes you use in your roll book? 
 Do you take roll on the computer? 

2. Class Expectations 
 Are there written expectations? 
 Are they posted? Contracts? Etc.? 
 Have you verbally shared your expectations with your class? 

3. Notes from Guardian 
 Where do you keep notes? 
 Are you required to check on “shaky” notes? 

4. Passes 
 Do students need a written pass for the office? Restroom? Library? Etc.? 
 If so, is it a written pass or an item they carry? 
 Do you need to design your own? 

5. Safe place for student money/jewelry (physical education student teachers) 
 Do you provide for this? Will you? 

 
SECETION TWO: PREPARATION OF TEACHING EVENT 

1. Video tape permission letters (if necessary): 
 Student release form 
 Candidate authenticity for release form 
 Teaching event authenticity sign-off form 

2. Identify where you will find a video camera for use in the taping 
3. Plan to video tape several times prior to taping the learning segment 
4. Down load all Teaching Event tasks and documents  

 
SECTION THREE: ISSUES RELATED TO DISCIPLINE 
 

5. General Discipline Issues: What are the basic procedures for: 
 Some one talking when you do? 
 Off-task students? 
 Calling another student a name? 
 Talking back to the teacher? 
 Hitting another student? 
 Using foul language? 
 What forms do you use for what infractions? 

6. Phone calls 
 Where do you keep track of phone calls made?  
 What parts of the conversation are important? 
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SECTION FOUR: WORKING WITH A TEACHING ASSISTANT (TA) 
 Do the TA’s have specific jobs? 
 How might you use TA’s? 
 How and what would you grade them on? 

 
SECTION FIVE: STUDENTS MISSING CLASS 

 Make-up work for long absence 
 Are there assignments in place? If not, what will you provide that student? 
 Does your teacher offer extra credit? Will you? How do they go about 

receiving these points? 
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GENERAL EXPECTATIONS FOR STUDENT TEACHERS 
 
We expect student teachers to perform professionally and to utilize best practices in 
teaching on a daily basis. In order to facilitate such performance, we have specific 
expectations to make monitoring and assessing their progress easier for them as well as 
for you and the university supervisor. Please review the following responsibilities: 

1. General Responsibilities and Professional Expectations 

 Arriving to Class Prepared: Each student teacher will arrive at school on 
time for each class, prepared with a lesson plan, including potential 
modifications, and will take care of the required set up and stay until the 
scheduled or expected time to leave. 

 Absences from Student Teaching: Student teachers are allowed 3 
absences in both 6- and 12-unit student teaching, but it is recommended 
that none be taken. They are for extreme emergencies. 

 Dress: Student teachers must be dressed appropriately while at the school. 
Appropriate footwear, collared shirt, and professional looking sweats (for 
physical education teachers) are required dress. Gum and beanie hats are 
not allowed on campus. Remember, you are the teacher and not a student. 
Baseball caps and sun glasses are important and are recommended for 
those who work outside. No jeans or t-shirts with inappropriate slogans are 
acceptable.  

2. Teaching Responsibilities 

 6-Unit Student Teachers: Teach 2 periods a day with one additional prep 
period Monday through Friday (for those teaching on block schedules that 
equates to a minimum of 15 hours a week). 

 12-Unit Student Teachers: Teach all periods Monday through Friday. It 
is also expected that they will attend meetings and participate in any 
standardize testing days, professional development days, and teacher 
workdays. You may not feel they need to participate in each one, but it is 
expected that they are on the school campus, working, instead of at home 
during those days when they don’t have students. This, of course, would 
not be true if it was a school holiday. They should also perform any 
supervisory duties expected of you and support students in their classes by 
attending activities in which their students participate. 

 
PAYMENT FOR STUDENT TEACHING 

Students enrolled in either the 6- or 12-unit student teaching assignment may, with the 
approval of their advisor and the district, be employed as a substitute for a limited 
number of days in their classroom only.  However, no student teaching credit will be 
given for regular paid teaching assignments. 
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SCHOOL INTERNSHIPS 
The credentialing program at Cal Poly does not have nor does it support an internship 
program, and students are not allowed to be paid for their work as an intern during 6- or 
12-unit student teaching. If students accept a paid job as an intern, the Cal Poly credential 
program cannot recommend that individual for a credential to the Commission on 
Teacher Credentialing (CTC). 
 

CULTURAL AND SOCIOECONOMIC DIVERSITY 
The California Commission on Teacher Credentialing requires that a portion of the 
student teaching experience be in a classroom which has students who are representative 
of the cultural and socioeconomic diversity of the state of California. 
 

*Students in the Agricultural Education credential program must contact their 
advisor for information specific to their program, 756-2803.  Students in Physical 
Education may request the 6-unit or 12-unit assignment to be at the elementary level. 
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SUPERVISION AND EVALUATION DURING STUDENT 
TEACHING 

 
Student teachers have two supervisors each quarter – a university supervisor and a 
cooperating teacher.  Each of you will guide your candidate’s professional development 
during the student teaching experience.  The university supervisor functions as a resource 
person, a supervisor, a direct observer, and an evaluator. You work with your student 
teacher on a daily basis, providing support, assistance, and continuous feedback to build 
his/her instructional skills, confidence, and professional expertise and understanding.  
Working together as a team, the student teacher, the cooperating teacher, and the 
university supervisor strive to develop the candidate’s skills to the highest level of 
professional competence.  Specific duties of each member of the team are listed below. 
 
Specific duties of the university supervisor include: 
1. Scheduling an orientation meeting with new cooperating teachers working with their 

student teachers as soon as possible. 
2. Providing the cooperating teacher with a copy of the Cooperating Teacher’s 

Handbook. 
3. Informing the student teacher of general duties and responsibilities during the 

assignment. 
4. Informing the student teacher concerning the process that will be used to evaluate 

his/her performance. 
5. Conferring and working regularly with the cooperating teacher who, as a 

professional colleague, carries the main thrust of helping the student teacher. 
6. Visiting and conferring with the student teacher regularly throughout the assignment. 
7. Providing the student teacher with regular evaluation and feedback concerning 

his/her progress and performance throughout the assignment. 
8. Informing the Single Subject Coordinator as soon as possible when it appears that a 

student teacher may not complete or get credit for an assignment. 
9. Submitting a mid-term and final evaluation document for placement in the student 

teacher’s permanent file. 
 
Specific duties of the cooperating teacher include: 
1. Scheduling an orientation meeting with the student teacher prior to the beginning of 

the student teaching assignment. 
2. Providing opportunities for the student teacher to function as a professional 

colleague during student teaching and encouraging the student teacher to become 
involved in professional organizations/growth activities during the assignment. 

3. Providing an appropriate period of observation prior to the time the student teacher 
begins regular classroom teaching. 

4. Encouraging the student teacher to assume increasing responsibility for the classes at 
a reasonable pace. 

5. Supporting and advising the student teacher as s/he prepares for the Teaching 
Event 

6. Informing the student teacher of long-range goals so that the student teacher may 
correlate his/her work with the cooperating teacher’s yearly plan. 
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7. Providing optimum “freedom” for creative and original planning by the student 
teacher. 

8. Providing ongoing evaluation of the work of the student teacher. 
9. Informing the university supervisor if the student teacher encounters serious 

problems as soon as such problems are identified. 
 
Specific duties of the student teacher include: 
1. Meeting all prerequisite competency and other requirements for student teaching.  

Although assignments may be set up, all contingent provisions must be completed 
before student teaching can begin.  This includes Single Subject Credential 
Committee provisions, course prerequisites, certificate of clearance, tuberculosis 
certificate, rubella clearance, subject matter verification, and other requirements. 

2. Working with the cooperating teacher, principal, and other persons in the school to 
provide the students with an educational experience that is consistent with the 
educational goals and general policies of the school and district.  The student teacher 
should not attempt to change the classroom situation radically without the full 
support and approval of the cooperating teacher.  The student teacher should bear in 
mind that the cooperating teacher is still responsible for the class. 

3. Preparing promptly all written plans and reports as required by the cooperating 
teacher, the university supervisor, or other appropriate persons.  When the student 
teacher assumes responsibility for a designated lesson/unit, a written plan should be 
submitted to the cooperating teacher, allowing for sufficient time for feedback prior 
to actual use. 

4. Promptly notifying the cooperating teacher, appropriate school personnel, and the 
university supervisor in cases of absence due to illness or personal emergencies.  
With the exception of days missed due to illness or personal emergencies, the 
student teacher is expected to be “on the job” for the entire assignment. If a student 
teacher is absent, plans will be left for the cooperating teacher to follow. While 
assignments are made to correspond to the university calendar, student teachers may 
volunteer to start before or continue after the university quarter. 

5. Update cooperating teacher on progress of preparation and work in regards to 
the Teaching Event. 

6. Communicating regularly with the cooperating teacher and the university supervisor.  
A student teacher should regularly solicit help and support from these individuals 
and inform them concerning any problems s/he may be having related to the 
assignment. 

7. Accepting critiques and suggestions from the cooperating teacher and the university 
supervisor. 

8. Being familiar with and actively involved in the process used to evaluate his/her 
performance throughout the assignment. 
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SAMPLE OF WEEKLY OBSERVATION REPORTS 
 
 
 
        

   
 
Student Teacher ______________________________________  Date ______________________ 
 
Cooperating Teacher __________________________________  Supervisor __________________ 
 
School _____________________________ Observation __ 1 __ 2 __ 3 __ 4 __ 5 __ 6 __ 7 __ 8 __ 9 __ 10 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Description of the lesson (use reverse if necessary) 
Three strengths of the lesson: 
1.  
 
2.  
 
3.  
 
Three things to consider to improvement: 
1.  
 
2.  
 
3.  
 
Signed _____________________________ Signed_____________________________ 
                                  (Cooperating Teacher)                                        (Student Teacher)

M E N T O R S H I P 
 
1.  Specific  T.P.E.’s of focus in this lesson- __1 __ 2 __ 3 __ 4 __ 5 __ 6 __ 7 __ 8 __ 9 __ 10 __ 11 __ 12 __ 13  
2.  Lesson objectives were linked to State Standards (cite) 
3.  Lesson was previewed and approved in advance by Mentor Teacher ? (yes   no)    
4.  Comments:  
 
 
5.  Attach lesson plan with this formal observation.  Submit to University Supervisor at next Seminar.  

History Department 
Mentor Teacher Weekly Observation 
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Student Teacher Observation Report 
Student:  Date:  

Cooperating Teacher:    

School District & School:  
Grade(s):  Observation #  1     2     3     4     5     6      7     8     9 
Lesson Plan?   Strong   Satisfactory   Needs Improvement   Not Available 

Teaching to a Clear Objective    Strong   Satisfactory   Needs Improvement   No Clear  
Accommodations for Learners w/Special Needs   Strong   Satisfactory   Needs Improvement   Not Observed 

Classroom Management   Strong   Satisfactory   Needs Improvement   Not Observed 

Comments/Recommendation: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Next Observation (if known): Date  Day  Time  

University Supervisor: (Print & Sign) 

TIPS FOR COOPERATING TEACHERS:  EFFECTIVE 
MENTORING AND COACHING 

 
CREATING AN EFFECTIVE RELATIONSHIP 

 Accept and treat the student teacher as a (less experienced) colleague, and ensure 
that the student teacher is similarly treated by the students. 

 Build and maintain trust. 
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 Demonstrate sensitivity to the emotional needs of the student teacher during the 
stressful period of student teaching. 

 Clearly communicate needs and expectations to the student teacher and the 
university supervisor. 

 Remember that the student teacher is both a teacher who deserves respect and a 
student who needs guidance and that the balance between the two will vary with 
each student teacher. 

 
PROVIDING AN EFFECTIVE LEARNING EXPERIENCE 

 
In the first week: 
1. Provide desk and storage space (a drawer, a shelf, a separate desk if possible) for the 

student teacher. 
2. Orient the student teacher to the school and to your classroom: 

a. Building layout, room arrangement 
b. Departments and programs (academic and co-curricular) 
c. Schedules (bell schedule, calendar, testing dates) 
d. Materials and equipment 
e. Curriculum guidelines 
f. Key introductions 
g. Policies and procedures (especially emergency procedures) 
h. Organizational culture 
i. Help the student teacher get to know the students. 
j. Share student work. 
k. Provide access to cumulative files (especially medical and custodial information, 

IEPs). 
l. Provide opportunities for the student teacher to study the students and how they 

learn. 
m. Introduce the student teacher to each class. 
n. Encourage the student teacher to send a letter home to parents introducing him or    

herself. 
 

Throughout the quarter: 
1. Orient the student teacher to the school and to your classroom 
2. Structure responsibilities which gradually induct the student teacher into lead 

teaching.  The schedule of induction will be jointly determined by the university 
supervisor, the cooperating teacher, and the student teacher. 

3. Conference regularly and frequently with the student teacher. 
4. Coach the student teacher toward developing the skills, practices, and habits of mind 

needed for good teaching: 
a. planning purposeful, educational, developmentally appropriate learning 

experiences 
b. planning lessons and units in which aims, activities, and assessments are aligned 
c. using multiple forms of assessment, formal and informal, formative and 

summative 
d. using of a variety of instructional skills (e.g., clarity, pacing, working with groups, 

leading discussions, questioning) 
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e. creating and maintaining productive learning environments and developing 
classroom organization and management skills. 

5. Observe the student teacher and provide specific, constructive feedback. 
6. Include the student teacher in parent conferences, SSTs, IEPs, department meetings, 

open house, back-to-school night, social events as appropriate. 
7. Encourage the student teacher to visit other classrooms and attend student events 

(performances, sports, etc.). 
8. Encourage the student teacher to explore and take risks, to try new teaching 

strategies. 
9. Encourage the student teacher to share new ideas and/or material learned in seminar. 

a. model professional practices and dispositions: 
b. flexibility and open-mindedness 
c. respect for students, colleagues, and parents 
d. reflection on and on-going assessment of teaching 
e. staying current in disciplinary field, curriculum, pedagogy 
f. collaboration with colleagues 
g. belief that all students can learn 
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MID-QUARTER AND END-OF-QUARTER EVALUATION 
 
Teacher Performance Expectations Documents 
At mid-quarter and at the end of the quarter of both student teaching assignments, the 
cooperating teacher and the university supervisor, working together, will complete an 
evaluation report using the Single Subject Student Teaching Performance Profile, or an 
appropriate substitute.  The university supervisor and the cooperating teacher will discuss 
these reports with the student teacher during a three-way evaluation conference. 
 
In consultation with the cooperating teacher, the university supervisor will evaluate the 
student teacher’s end-of-quarter performance profile and determine whether or not credit 
will be given for the student teaching experience.  Although the development, 
supervision, and evaluation of the student teacher are a team responsibility, the ultimate 
responsibility for assigning a grade rests with the university supervisor. 
 
Marginal or substandard performance as a student teacher will result in a grade of No 
Credit.  A student must have a grade of Credit in 6-unit student teaching in order to enroll 
in 12-unit student teaching.  A student must have a grade of Credit in both 6- and 12-unit 
student teaching in order to be recommended for a credential.  A student teacher 
receiving a grade of No Credit in either assignment may be allowed to repeat the 
assignment, subject to appropriate remediation, or may be advised to pursue another 
career. 
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USE OF TK20 FOR RECORDING STUDENT TEACHER 
EVALUATIONS 

 
Cooperating teachers may log on to TK20 using the following link: 
https://tk20.soe.calpoly.edu/campustoolshighered/start.do. University supervisors will 
provide cooperating teachers with a personal user name and password to access TK 20. 
(If you have not been provided with a user name and password, please contact the School 
of Education Tk20 Support Team at (805) 756-7616 or wawatkin@calpoly.edu to have 
those user names and passwords provide to you.) Your cooperating teachers will be 
required to change their password when they first log in. Once the password has been 
changed, they must use the new password for subsequent logins.  
 
Step-by-step instructions for University Supervisors: 

1. Log in to the My Cal Poly portal (www.my.calpoly.edu) 
 2. Click “Go” for the Tk20 – School of Education link in the Single Click Access 

channel (this will automatically log you into Tk20). 
      3. Select the “Field Experience” tab at the top. 
 4. Click on “Assessment” in the left-side menu. 
 5. You should see a list of Field Experience binders for each of the student teachers 

you are supervising. Click on the name of the binder for the student teacher you wish 
to evaluate. At this point, you will see two sides. On the right side are the forms for 
the University Supervisor and the Cooperating Teacher. On the left side are the 
artifacts and forms from the candidate. You may only fill out the forms assigned to 
your role. Choose either the mid-quarter or end-of-quarter evaluation. 

 6. Click on the center dividing line on the screen and drag it left to open the form on 
the full screen.  

 7. Fill out the information at the top of the page.  
 8. To fill in the evaluation, click in the circle on the rubric above the score for each 

Teacher Performance Expectation (TPE).  
 9. Write comments in the textbox for each TPE observed.  
 10. Be sure to save at the bottom each time scores are recorded! 
 11. Hit “Save” to close the binder. 
 
For Tk20 tutorials and complete step-by-step instructions please use following link: 
http://soe.calpoly.edu/forms/index.asp?form=10 
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SAMPLE OF TPE EVALUATION INSTRUMENT (English Sample) 
California Teaching Performance Expectations in English - Formative Evaluation 

 
MAKING SUBJECT MATTER COMPREHENSIBLE TO STUDENTS 
 
TPE 1 Specific Pedagogical Skills for Subject Matter Instruction 

• Demonstrates the ability to teach the state-adopted academic content standards for students in 
English-Language Arts (Grades 7-12).  

• Understands how to deliver a comprehensive program of systematic instruction in word 
analysis, fluency, and systematic vocabulary development; reading comprehension; literary 
response and analysis; writing strategies and applications; written and oral English Language 
conventions; and listening and speaking strategies and applications.  

• Understands how to make language (e.g., vocabulary, forms, uses) comprehensible to students 
and the need for students to mentor foundational skills as a gateway to using all forms of 
language as tools for thinking, learning and communicating.  

• Understands how to teach research skills that enable students to produce informative and 
persuasive written text. 

• Focuses on an analytical critique of text and of a variety of media. 
• Teaches students how to comprehend and produce complex text, including an understanding 

of writing forms, purposes, and organizational patterns. 
• Teaches students how to have a command of written and oral English-language conventions.  

 
Does not meet TPE Well-started Beginner Advanced Beginner Not 

Observed 
Candidate frequently fails 
to meet subject matter 
instruction goals (above) 
and/or lacks knowledge to 
meet goals. The candidate 
shows little or no 
improvement in this area. 

Candidate shows some 
initiative and is showing 
signs of meeting subject 
matter goals, and has 
knowledge to meet goals. 
The candidate shows 
willingness to modify and 
improve. 

Candidate consistently 
meets one or more subject 
matter goals and over time 
meets all goals. The 
candidate demonstrates 
continuous improvement of 
subject matter knowledge. 

 

 
ASSESSING STUDENT LEARNING         
 
TPE 2 Monitoring Student Learning During Instruction 
 

• Determines student progress toward achieving the state-adopted content standards 
• Anticipates, checks for, and addresses common student misconceptions and misunderstandings 
• Collects and uses multiple sources of information to assess student learning 

 
Does not meet TPE Well-started Beginner Advanced Beginner Not 

Observed 
Candidate, on most 
occasions, lacks 
monitoring of student 
learning, does not 
check work, and uses 
limited sources for 
assessing student 
learning. 

Candidate shows some initiative 
and is showing signs of 
consistently monitoring student 
learning, checking for student 
misconceptions and 
misunderstandings, and using a 
few sources of information to 
assess student learning. 

Candidate consistently 
monitors student learning, 
checking for student 
misconceptions and 
misunderstandings, and 
uses multiple sources of 
information to assess 
student learning. 
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TPE 3 Interpretation and Use of Assessments 
 

• Uses the results of assessments to guide instruction 
• Communicates with students, families, and other audiences about student progress 
• Understands how to prepare and administer standardized tests and knows how to accurately 

interpret assessments results in order to develop and modify instruction 
• Gives students specific, timely feedback on their learning and maintains accurate records 

summarizing student achievement 
• Appropriately uses informal classroom assessments to analyze student work and teaches students 

to use self-assessment strategies 
• Uses multiple measures and different types of diagnostic instruments to assess student knowledge, 

skills, and behaviors, including information from families and progress-monitoring assessments. 
 

Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 
Candidate inconsistently 
uses assessment data, 
formal or informal, to 
analyze student progress 
or inform instruction. 
The candidate does not 
demonstrate 
understanding or use of 
standardize tests. 

Generally the candidate 
uses assessment data, 
formal or informal, to 
analyze student progress 
or inform instruction. 
The candidate 
understands the use of 
standardize tests and can 
use results to modify 
instruction. 

Candidate consistently uses 
all assessment data to 
analyze student progress 
and inform instruction and 
communicates assessment 
results to parents and 
student. 

 

 
ENGAGING AND SUPPORTING STUDENTS IN LEARNING 
 
TPE 4 Making Content Accessible 

 
• Connects students’ prior knowledge, experiences, and interests with learning goals, adjusting or 

differentiating instruction as needed 
• Sequences essential concepts and skills in a logical, coherent manner  
• Uses a variety of instructional strategies and resources to respond to students’ diverse needs 
• Teaches strategies for comprehending a variety of texts and other information sources in the 

content area 
• Distinguishes between conversational and academic language and develops student skills in 

academic language 
• Facilitates learning experiences that promote autonomy, interaction, imagination, and creativity 
 
 

Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 
Candidate rarely connects 
learning to students’ 
backgrounds.  Instruction 
often lacks logical 
organization and/or 
variety needed to meet 
student needs. Candidate 
provides few, if any, 
strategies for 
comprehending material 
and does not help students 
to recognize and develop 

Candidate often 
connects learning goals 
to students’ knowledge, 
experience, and 
interests.  Instruction is 
generally logically 
organized and somewhat 
varied to meet student 
needs. Candidate 
sometimes provides 
strategies for 
understanding material 

Candidate consistently 
makes connections 
between learning goals 
and students’ knowledge, 
experience, and interests.  
Instruction is logically 
sequenced and artfully 
varied to meet student 
needs. Candidate provides 
multiple strategies for 
understanding material 
and integrates 
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academic language.  
Students are often 
engaged in passive, 
teacher-directed learning. 

and helps students 
develop academic 
language.  Students 
occasionally engage in 
active, collaborative, or 
creative learning. 

development of academic 
language.  Students 
frequently engage in 
active, collaborative, and 
creative learning. 

 
TPE 5 Student Engagement 
 

• Clearly communicates goals and objectives to students 
• Engages students in problem solving, critical thinking, questioning, and other activities to make 

subject matter meaningful 
• Promotes self-directed, reflective learning for all students 
• Uses community resources and applied, authentic learning activities to make instruction relevant 
• If students are struggling or disengaged, examines possible reasons and uses strategies to re-

engage them 
• Demonstrates enthusiasm for learning  

 
Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate struggles to 
communicate aims and 
expected outcomes of 
lessons.  Students rarely 
engage in authentic 
activities or those that 
require higher order 
thinking skills, self-
direction, or reflection.  
Candidate relies on a 
limited selection of 
resources which may have 
little connection to student 
lives or local 
communities.  Candidate 
often does not notice or 
respond to struggling or 
off-task students. 

Candidate makes some 
effort to communicate 
aims and expected 
outcomes of lessons.  
Students occasionally 
engage in authentic or 
purposeful activities that 
require some higher 
order thinking skills.  
Activities may require 
self-direction and/or 
reflection.  Candidate 
provides a variety of 
resources, some of 
which foster connections 
to students’ lives and 
communities.  Candidate 
generally notices 
struggling students and 
attempts to re-engage 
them. 

Candidate clearly 
communicates aims and 
expected outcomes of 
lessons and units.  
Students engage in 
authentic, purposeful 
activities that require a 
variety of higher order 
thinking skills, self-
direction, and reflection. 
Candidate supports 
student learning by 
providing relevant 
resources and connections 
to community and the 
world.  Candidate 
responds quickly and 
thoughtfully to struggling 
students and employs 
appropriate re-focusing 
strategies. 

 

 
TPE 6B Developmentally Appropriate Teaching Practice for Middle School 
 

• Builds on students’ existing understanding and level of achievement, providing intensive support 
for students who lack skills or knowledge needed for grade-level content area standards and 
additional challenges for students with skills or knowledge above grade-level content area 
standards 

• Designs instruction to help students extend concrete thinking and foster abstract reasoning 
• Helps students develop strategies to cope with increasingly challenging curriculum and to manage 

time and deadlines 
• Develops students’ skills and provides support for working effectively in groups, trying new roles 

and responsibilities, and taking intellectual risks 
• Responds appropriately to students who are overly enthusiastic, testing limits, or alternately 

assuming and rejecting responsibility 
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Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate does not use 
students’ existing abilities 
to develop needed skills 
and knowledge and to 
foster continued 
intellectual growth.  
Candidate may make 
occasional attempts to 
help students develop 
skills in abstract 
reasoning, time 
management, 
collaboration, and/or 
responsibility, but isn’t 
successful.  Candidate 
struggles to create an 
environment that is safe 
for risk-taking and has 
difficulty maintaining an 
appropriate balance of 
tolerance and limits. 

Candidate is beginning 
to use students’ existing 
abilities to develop 
needed skills and 
knowledge and to foster 
continued intellectual 
growth.  Candidate may 
make occasional 
attempts to help students 
develop skills in abstract 
reasoning, time 
management, 
collaboration, and/or 
responsibility.  
Candidate is beginning 
to create an environment 
that is safe for risk-
taking but has difficulty 
maintaining an 
appropriate balance of 
tolerance and limits. 

Candidate often uses 
students’ existing abilities 
to develop needed skills 
and knowledge and to 
foster continued 
intellectual growth.  
Candidate provides some 
instruction or guidance to 
help students develop 
skills in abstract 
reasoning, time 
management, 
collaboration, and/or 
responsibility.  Candidate 
sometimes fosters risk-
taking and 
experimentation by 
providing a balance of 
tolerance and limits. 

 

 
TPE 6C  Developmentally Appropriate Teaching Practice for High School 
 

• Sets and communicates to students and families intellectually challenging academic expectations  
• Supports students in developing advanced thinking and problem-solving skills and assumes 

increasing responsibility for learning and managing time  
• Helps students understand the connections between curriculum, responsibilities, and choices in 

high school with life beyond high school 
• Understands adolescence as a period of identity development in the midst of intense social 

pressure to conform; supports signs of individuality while being sensitive to the impact of being 
“different” in high school 

 
Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate does not 
communicate high 
academic expectations.  
Candidate isn’t focus on 
students’ developing skills 
in fostering responsibility 
for learning and skills in 
thinking and self-
management to meet those 
expectations. Candidate 
has tremendous difficulty 
helping students make 
connections between these 
aspects of learning and 
development and their 
lives beyond high school.  
Candidate is not aware of 
some issues associated 
with adolescent 

Candidate may set, 
though not often clearly 
communicate, high 
academic expectations.  
Candidate is beginning 
to develop skills in 
fostering responsibility 
for learning and skills in 
thinking and self-
management to meet 
those expectations. 
Candidate still has 
difficulty, but is making 
improvements in helping 
students make 
connections between 
these aspects of learning 
and development and 
their lives beyond high 

Candidate sets and strives 
to communicate high 
academic expectations. 
Candidate  supports 
students in developing 
responsibility for learning 
and skills in thinking and 
self-management to meet 
those expectations.  
Candidate enables 
students to sometimes 
make connections 
between these aspects of 
learning and development 
in high school and their 
lives beyond high school.  
Candidate is sensitive to 
student identity 
development and is aware 
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development, and may 
though may not  
understand how to support 
students. 

school.  Candidate 
appears to be aware of 
some issues associated 
with adolescent 
development, though 
may not understand how 
to support students. 

of the potential for 
personal turmoil. 

 
TPE 7 Teaching English Learners 
 

• Knows the philosophy, goals, pedagogical principles, and practices of various programs and 
approaches for teaching English learners, including sheltered and specially designed instruction, 
English language development, and structured English immersion 

• Uses pedagogical principles and practices to facilitate academic language development and to 
make grade-level or advanced content comprehensible for English learners, including maintaining 
high expectations, contextualizing key concepts, and analyzing language errors to differentiate 
instruction 

• Uses information about students’ backgrounds, cultures, English and home language literacy, and 
prior learning to provide instruction for English learners 

• Allows students to develop understanding and to express learning in a variety of ways, including 
in their first language 

• Understands when and how to collaborate with specialists and para-educators to support content-
area learning or English language development 

 
Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate is learning a 
variety of approaches for 
making content accessible 
to English language 
learners and for helping 
them develop academic 
language.  Candidate 
struggles to determine and 
use students’ existing 
knowledge and 
background or to 
incorporate multiple 
modes (e.g., visual as well 
as verbal) in teaching or 
assessment. Candidate is 
beginning to seek support 
of specialists or para-
educators. 

Candidate knows and 
uses a variety of 
approaches for making 
content accessible to 
English language 
learners and for helping 
them develop academic 
language.  Candidate 
makes an effort to 
determine and use 
students’ existing 
knowledge and cultural 
and linguistic 
background, employs 
multiple modes (e.g., 
visual as well as verbal) 
in teaching and 
assessment, and 
occasionally seeks 
support of specialists or 
para-educators. 

Candidate understands the 
range of research-based 
approaches for making 
content accessible to 
English language learners 
and for helping them 
develop academic 
language.  Candidate 
chooses the approach(es) 
best suited to content and 
to students’ existing 
knowledge and cultural 
and linguistic background, 
including providing 
information in multiple 
ways, allowing students to 
learn and present learning 
in multiple ways. 
Candidate collaborates 
with specialists and para-
educators. 
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PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR STUDENTS 
 
TPE 8 Learning about Students 
 

• Draws on an understanding of physical, cognitive, and psychosocial adolescent development in 
planning and enacting instruction and assessments 

• Understands how multiple factors, including culture, gender, class, health, identity development, 
and development of moral reasoning, can influence students’ behavior and access to learning 

• Learns about students’ content knowledge, experiences, abilities, interests, challenges, and 
aspirations to maximize learning opportunities for all students 

• Identifies needs for differentiated or specialized instruction, especially for students whose physical 
or learning disabilities, health status, or other exceptionalities require instructional adaptations 

 
 

Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 
Candidate has little 
understanding of 
development, health, 
culture and status or of 
how they affect student 
learning and behavior.  
Candidate is beginning to 
learn about individual 
students and is sometimes 
able to use that knowledge 
to enhance learning or 
identify needs. 

Candidate has some 
understanding of how 
development, health, 
culture and status affect 
student learning and 
behavior and often 
incorporates that 
knowledge in lesson 
planning. Candidate 
attempts to learn about 
individual students in 
order to maximize 
learning and identify 
needs. 

Candidate understands the 
role of the various 
dimensions of adolescent 
development, health, 
culture and status in 
student learning and 
behavior and draws from 
that awareness in all 
aspects of teaching.  
Candidate learns about 
multiple facets of 
individual students in 
order to maximize 
learning and identify 
needs or potential barriers 
to learning. 

 

 
TPE 9 Instructional Planning 
 

• Establishes and articulates appropriate learning goals 
• Participates in planning instruction that is appropriate in scope, consistent with academic content 

standards, and logically sequenced for optimal student learning 
• Plans coherent purpose-based units and lessons in which aims, assessment, and activities are all 

aligned 
• Understands the purposes, strengths, limitations, and appropriate uses of a variety of general and 

subject-specific instructional strategies 
• Selects instructional strategies, materials, and community or school-based resources to meet 

students’ learning needs; connects with students’ linguistic and cultural backgrounds; and engages 
student experiences, interests, and prior knowledge 

• Plans for clear, concrete instructions and explanations, especially for teaching abstract concepts 
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Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate is beginning to 
plan instruction that is 
based in appropriate 
learning goals and/or 
content standards.  Plans 
are somewhat logically 
sequenced and coherent, 
though rarely aligned 
throughout goals, 
assessments, and 
activities.  Lesson and unit 
plans show little variety of 
instructional activities or 
include activities for the 
sake of variety rather than 
because they are 
appropriate for content 
and/or students.  
Explanations of tasks and 
concepts are unclear. 

Candidate generally 
plans instruction that is 
based in appropriate 
learning goals and/or 
content standards.  
Much of the time, plans 
are logically sequenced 
and aligned throughout 
goals, assessments, and 
activities.  Lesson and 
unit plans incorporate a 
variety of instructional 
activities that are often 
appropriate for content 
and/or students.  
Explanations of tasks 
and concepts are 
included, though may 
not always be 
sufficiently clear or 
concrete. 

Candidate consistently 
plans instruction that is 
based in appropriate 
learning goals and content 
standards, logically 
sequenced, and aligned 
throughout goals, 
assessments, and 
activities.  Lesson and unit 
plans incorporate a rich 
variety of instructional 
activities that are 
appropriate for both 
content and students and 
include clear explanations 
of tasks and concepts. 

 

    

CREATING AND MAINTAINING EFFECTIVE ENVIROMENTS FOR STUDENT LEARNING  
 
TPE 10 Instructional Time 
 

• Uses instructional time effectively 
• Plans and implements classroom procedures and protocols that support student learning 
• Adjusts the use of instructional time based on reflection and feedback to optimize learning 

opportunities for students 
 

Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 
Instructional time is not 
consistently organized due 
to inconstant, limited 
implementation of 
feedback or reflection, or 
misunderstanding 
managing instructional 
time effectively. 
Candidate has developed 
few class procedures or 
instructional protocols. 

Candidate provides 
adequate time for 
students to complete 
tasks and learn the 
material. Candidate has 
developed some routines 
and procedures to 
support learning and 
attempts to adjust 
instructional time based 
on feedback and 
reflection. 

Candidate consistently 
plans well to maximize 
instructional time 
effectively and 
consistently uses feedback 
and reflection to improve 
the quality of instructional 
time. Class protocols and 
procedures are well 
established and effectively 
support instructional time. 
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TPE 11 Social Environment 
 

• Establishes a climate that promotes fairness and respect 
• Promotes social development and group responsibility 
• Establishes and maintains standards for student behavior 
• Creates a positive environment that allows all students to engage. 
 

 
Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate is working to 
develop rapport with 
students and is beginning 
to demonstrate 
consistency in managing 
student behavior. 
Candidate can explain 
how to create a positive 
learning environment but 
is unable to demonstrate 
it. 

Candidate has developed 
rapport with many 
students and students 
frequently display 
respect and fairness. 
Candidate consistently 
manages student 
behavior effectively and 
is able to create a 
positive learning 
environment. 

Candidate promotes 
caring and respectful 
relationships and responds 
to incidents of unfairness 
and disrespect in an 
effective manner. Students 
consistently remain on 
task and can self-monitor 
while teacher isn’t 
present. All students are 
encouraged to participate 
in class. 

 

 
DEVELOPING AS A PROFESSIONAL EDUCATOR       
 
TPE 12 Professional, Legal, and Ethical Obligations 
 

• Takes responsibility for student academic learning outcomes 
• Shows awareness of their own personal values and biases and recognizes ways in which these 

values and biases affect the teaching and learning of students  
• Resists racism and acts of intolerance and maintains a non-hostile classroom environment  
• Understands important elements of California and federal laws and procedures pertaining to the 

education of English learners, gifted students, and individuals with disabilities, including 
implications for their placement in classrooms  

• Identifies suspected cases of child abuse, neglect, or sexual harassment and carries out laws and 
district guidelines for reporting such cases 

• Understands and implements school and district policies and state and federal law in responding to 
inappropriate or violent student behavior 

• Understands and honors legal and professional obligations to protect the privacy, health, and 
safety of students, families, and other school professionals  

 
Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 

Candidate has not 
demonstrated an 
understanding of the 
professional, legal, and 
ethical obligations of a 
teacher by consistently 
following district, state, 
and federal laws, and 
inconsistently honors 
obligations to protect all 
educational parties. 

Candidate understands 
the professional, legal, 
and ethical obligations 
of a teacher.  Candidate 
is beginning to 
understanding his/her 
own biases and works to 
act when students are 
violent or make racist or 
inappropriate comments 
to each other. Candidate 

Candidate consistently 
demonstrates an 
understanding of all 
professional, legal, and 
ethical obligations of a 
teacher. Candidate 
understands his/her own 
biases and acts when 
students are violent or 
make racist or 
inappropriate comments to 
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Candidate has a limited 
understanding of his/her 
own biases and does not 
act when students are 
violent or make racist or 
inappropriate comments to 
each other. 

shows signs of taking 
responsibility for  
students’ ability to meet 
state standards or 
academic outcome. 

each other. Candidate 
believes in the teacher’s 
responsibility for  
students’ ability to meet 
state standards or 
academic outcome and 
actively demonstrates that 
responsibility. 

 
TPE 13 Professional Growth 
 

• Reflects on teaching practice and creates plans for improvement 
• Establishes professional goals and uses reflection and feedback to track and modify goals 
• Works with educational communities including colleagues, administrators, families, and 

professional development organizations to improve professional practice 
 

Does not meet TPE Well-started Beginner Advanced Beginner Not Observed 
Candidate doesn’t 
understand how to create a 
plan for improvement and 
infrequently reflects on 
his/her teaching. Goals to 
direct growth are used on 
a limited basis, and the 
candidate infrequently 
draws upon the right 
people to help improve  
professional practice. 

Candidate reflects on 
practice and is able to 
make adjustments in 
instructional plans and 
teaching based on that 
reflection. The candidate 
has established 
professional goals and 
works to meet those 
goals. The candidate 
draws upon many 
sources to improve 
professional practice. 

Candidate values 
reflection and uses 
multiple reflective 
strategies to modify  
practice. Candidate can 
identify challenges and 
consistently makes 
adjustments in teaching 
and planning based on that 
reflection.  Candidate has 
established professional 
goals is consistently 
meeting and adjusting 
those goals. Candidate 
draws upon many sources 
to improve professional 
practice and implements 
suggestions consistently. 
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SAMPLE OF TPA EVALUATION INSTRUMENT (English Sample) 
Overview of English/Language Arts Teaching Event 

 
Teaching Event Task What to Do What to submit 

1. Context for 
Learning 
(TPEs 7,8) 

 
 Provide relevant information about your instructional 
context and your students as learners of English-language 
arts. 

 

 
 Context Form 
 Context Commentary 

 

2. Planning 
Instruction & 
Assessment 
(TPEs 1,2,3,4,6,7,8,9, 

10,12) 

 
 Select a learning segment of 3-5 hours of instruction that 
supports students in developing an understanding and 
interpretation of complex text and in creating a written 
product responding to text. 

 Create an instruction and assessment plan for the learning 
segment and write lesson plans. 

 Write a commentary that explains your thinking in writing 
the plans. 

 Record daily reflections, to submit in the reflection section 
of the Teaching Event. 

 

 
 Lesson Plans for 

Learning Segment 
 Instructional Materials  
 Planning Commentary 

3. Instructing 
Students & 
Supporting Learning 
(TPEs 1,2,3,4,5,6,7,10, 
11) 

 
 Review your plans and prepare to videotape your class.  
Identify opportunities to a) present or review a concept, 
process, or content that is needed during the learning 
segment; and b) extend student thinking and response 
through unscripted teacher-student interaction. 

 Videotape the lessons you have identified. 
 Review the videotape to identify two video clips 
portraying the required features of your teaching.  The 
total running time of each clip should not exceed 10 
minutes. 

 Write a commentary that analyzes your teaching and your 
students’ learning in the video clips. 

 

 
 Video Clips 
 Video Label Form 
 Planning Commentary 

4. Assessing Student 
Learning 
(TPEs 2,3,4,5,13) 

 
 Select one student assessment from the learning segment 
and analyze student work. 

 Identify three student work samples that illustrate class 
trends in what students did and did not understand. 

 Write a commentary that analyzes the extent to which the 
class met the standards/objectives, analyzes the individual 
learning of two students represented in the work samples, 
and identifies next steps in instruction. 

 

 
 Student Work 

Samples 
 Evaluative Criteria or 

Rubric 
 Assessment 

Commentary 

 
5. Reflecting on 
Teaching & Learning 
(TPEs 7.8,13) 

 
 Provide your daily reflections. 
 Write a commentary about what you learned from 
teaching this learning segment. 

 
 Daily Reflections  
 Reflective 

Commentary 

 
 


